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Abstract
Antonia Hannon
STUDENTS’ EXPERIENCES WITH ACADEMIC ADVISING AND THEIR
PERCEIVED ACADEMIC SUCCESS
2021-2022
Stephanie Lezotte, Ph.D.
Master of Arts in Higher Education

The purpose of this study was to understand undergraduate students’ experiences
with academic advising and how it may have impacted their academic success. A survey
was distributed to undergraduate students enrolled at Rowan University in the Spring
2022 semester. This survey consisted of questions regarding students’ experiences with
academic advising and their academic advisors, how it impacted them, and their
perceptions of their academic success as it relates to their advising experiences. The
findings of this study suggest that most students who receive academic advising from
Rowan University have effective and positive experiences, find themselves to be
academically successful by their own definition, and believe that academic advising
experiences align with academic success.
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Chapter I
Introduction
One of the most crucial resources for students during their academic journey is
their academic advisor. Whether their advisor falls into the category of faculty advisors or
professional staff, split-model, total intake, or self-contained, or focused more on a
specific delivery approach, this entity is meant to lead their students through their
programs, assist them in navigating their time at the college or university, and point them
in the right direction to other support that may be needed to ensure student success
(Gordon et. al, 2011). No matter the type of student, advising programs need to be
equipped to support those who attend their institution. Something critical to consider is
what happens to student success when an academic advisor is not providing these
services to their students.
Statement of the Problem
Many students have a pleasant experience when meeting with their academic
advisor. However, a portion of the population of students are expressing some difficulties
in their experiences with academic advising. Donaldson, McKinney, Lee, and Pino
(2016) found that some first-year students struggled with their advising experiences in
terms of availability, support, need for self-sufficiency, and advising tools. Cross (2018)
discovered that graduate students had negative experiences with online advising in terms
of lack of advisor contact, addressing of concerns in a timely manner, and need to selfadvise. While most students have effective academic advising experiences, it is clear that
some students are not getting the same treatment.
1

Significance of the Problem
Much research has been done on students’ perceptions and experiences with
academic advising or other types of academic support (Cross, 2018; Donaldson et. al,
2016; Harrison, 2009; Higgins & Penn, 1983; Hsu & Bailey, 2007; Smith & Allen, 2006;
Suvedi et. al, 2015; Vasquez et. al, 2019; Workman, 2015). Some research has been
conducted on how students define success and achievement as well (Alfaifi et. al, 2020;
Bell & Short, 2003; Osborne et. al, 2019). However, there is little to no research on how
academic advising affects student success. Understanding how academic advising is
benefiting students and how it can improve to benefit more students is crucial to paving
the path to graduation and post-graduation success. Learning about the experiences of
different types of students can contribute to a better understanding of how to help them.
Not gaining this insight leaves the students with bad experiences behind and leaves holes
in academic advising programs where they could be performing better.
Purpose of the Study
I conducted this study to understand Rowan University students’ experiences with
their academic advising and how they think it has affected their success. Students decided
whether or not they were successful based on their own definition of success. I aimed to
learn what success means to them and if their experiences with academic advising were
beneficial or detrimental to that success. To investigate this, I distributed an onlinesurvey questionnaire to obtain quantitative data and analyze frequencies.
Assumptions and Limitations
An assumption of the study is that all participants will fill out the survey honestly
due to the anonymity. One limitation of the study is that it is being conducted during a
2

pandemic. Due to COVID-19, some students may not be enrolling or returning to school
during the time my survey is active. Another limitation is that the sample will be students
from only one institution. Generalizability to other institutions would suffer in this case.
Operational Definitions
1. Academic advisor: an individual that works for the college or university that aids
students in course planning, registration, degree completion, and refers them to
other resources deemed helpful in their academic career
2. Success: success will be determined by the students filling out the online-survey
questionnaire. Some examples can include but are not limited to good GPA,
graduation, passing courses, etc.
3. Experience: for this study, the term experience refers to the encounters a student
has had with advising and their recollection of how it went, how it helped, and
ultimately what it meant to them
Research Questions
This research study was guided by the following research questions:
1. To what extent do students think that they were successful in their
academic journey by their own definition of success?
2. What students, if any, feel as though they have had effective academic
advising?
Organization of Thesis
Chapter II contains a review of the current literature on students’ experiences with
academic advising and what success means to them. The first look is at students’
expectations as high school seniors going into college. Then, undergraduate students’
3

experiences are reviewed, followed by graduate students. Chapter III examines the
methodology of the study. This chapter revisits the purpose of the study, introduces the
sample, instrumentation, collection, and analysis that will contribute to the study. Chapter
IV reports the data collected from the study. This chapter illustrates data through tables as
well. Chapter V summarizes and analyzes the data collected from the study. This chapter
also offers a conclusion of the results and highlights recommendations for future practice
and future research.
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Chapter II
Literature Review
Academic advising is arguably one of the most important resources for a student
in higher education. Most advisors follow their students’ journeys throughout their twoor four-year program, which is a significant time in their educational careers. Much
research has been conducted on undergraduate and graduate student perceptions of
academic advising, and some on how students define success and achievement. However,
there is a lack of research on how students feel as though their academic advising
experience had impacted their overall success.
Pre-College Expectations
As a community, those in higher education have long been trying to better
understand student needs. In 1983, Higgins and Penn took interest in the opinions of high
school seniors enrolled to be in college to assess what they thought they needed as
incoming freshmen. This study also compared student opinions to those of counselors
and administrators (Higgins & Penn, 1983). While those working for an institution see
many students come through and assess their needs along the way, it is important to
assess what students think they need, and what they may actually need as well. The
instrument used listed five items for participants to rate: career development, life skills
development, knowing myself, educational planning, and getting along with others
(Higgins & Penn, 1983). Higgins and Penn (1983) found through the survey that students
rated all items lower than counselors and administrators, who agreed on almost every
item. This could signify a lack of preparedness with which high school graduates enter
5

college. However, this study was conducted about forty years ago, so more recent studies
on student needs would give more insight on this topic.
Undergraduate Student Advising
Bell and Short (2003) sought to understand student perspectives on achievement.
Specifically, the researchers wanted to interview first-year students who felt as though
they were underachieving (Bell & Short, 2003). Bell and Short (2003) used
phenomenography to interview 11 students to understand how they defined achievement,
and they ended up with 13 definitions. Several students determined that achievement
mostly had to do with getting high grades, some students related it to new experiences
and growth, some students touched on meeting demands as a student, balancing
academics and social life, and avoiding bad behaviors, some students associated
achievement with setting goals and achieving them, specifically a career goal as well, one
student said it was being happy with the end product of assignments, and finally, one
student claimed that achievement is impossible if one is a perfectionist (Bell & Short,
2003). Achievement and success definitions vary student by student, and even the
researchers struggled to combine these into categories. By using a qualitative method,
Bell and Short (2003) were able to understand the perspectives of 11 different students
and come back with even more definitions.
Smith and Allen (2006) sought to understand the academic advising experience
from a diverse student perspective. Understanding the needs of all different types of
students is helpful to improving services for the student population as a whole. To obtain
these perceptions, the researcher had the president of the university send a web-based
survey to around 2,200 undergraduate students (Smith & Allen, 2006). Students rated the
6

advisor’s ability to provide accurate information “function” as the most important and the
one they were most satisfied with (Smith & Allen, 2006). The function that was rated
lowest in importance and satisfaction was “out-of-class connect”, which is described as
an advisor’s assistance with choosing out-of-class activities such as employment,
internships, or clubs and organizations (Smith & Allen, 2006). When importance and
satisfaction ratings match, it appears that the advising office is doing their job correctly
for their students.
Hsu and Bailey (2007) examined how useful advising was to students in the
College of Business, and to assess how helpful a foundational course in the business
program was to those students. The Foundations of Business Administration (FBA)
course was meant to introduce students to their business program and get them set up for
the next four years (Hsu & Bailey, 2007). One particular resource that advisors helped
out with was the planning of the course schedules for the remainder of their time in the
program (Hsu & Bailey, 2007). This can be a very handy tool for students who may need
extra assurance when planning out classes and meeting with their advisors. To examine
student perceptions, researchers used a survey with Likert-scale type questions. Around
230 students that were enrolled in the FBA course between Fall 2005 and Spring 2006
responded to the survey (Hsu & Bailey, 2007). Out of the five resources listed, in general
students rated the FBA course as the most helpful resource (Hsu & Bailey, 2007). A
preference for this FBA course could signify that other resources need to revamp their
programs, or more courses such as the FBA course should exist for as many majors as
possible to ensure student success. Students with declared majors relied on course
instructors more so than those undecided (Hsu & Bailey, 2007). This could mean that
7

students that are undecided do not want to reach out to course instructors because they’re
unsure of their own path and may only get information about a specific set of paths from
them. Something that makes this study very strong is that eighty-nine percent of the
students they had sent the survey to had responded to it, so it is representative of the
population they sought to study.
Much like Hsu and Bailey (2007) sought the opinions of specifically business
students, Harrison (2009) examined pre-nursing and nursing students’ perceptions of
academic advising, and what characteristics make for good advising. Examining the
opinions of a specific type of student helps us to understand if their needs are similar or if
they differ from the general student population. To understand the perspectives of these
students, surveys were distributed during a two-week period before fall registration
(Harrison, 2009). This is a critical time for students and advisors as appointments will
consist of course planning and scheduling for the next semester. The survey asked
students to list their own three qualities of an effective academic advisor, and then rank
predetermined phrases of functions of academic advising in order of importance
(Harrison, 2009). The convenience sample consisted of 33 pre-nursing students and 30
nursing students (Harrison, 2009). After analyzing the results, the researcher determined
that qualities relating to being knowledgeable and fostering and nurturing were the two
most mentioned by both groups of students (Harrison, 2009). Pre-nursing students spoke
more of moral qualities and virtues than nursing students, and a category determined as
intellectual and academic skills was present only in prenursing students’ responses
(Harrison, 2009). In terms of functions of an academic advisor, both groups agreed that
helping to develop good studying habits was the least important (Harrison, 2009).
8

Between 2005 and 2013, Suvedi et. al (2015) aimed to examine student
perspectives on their academic advising experiences and wanted to gain feedback on how
to improve advising services in the College of Agriculture and Natural Resources. To
gather this information, online surveys were used between the two years. The survey
consisted of ten Likert-scale type questions and open-ended questions, and the sample
consisted of 4,875 undergraduate students (Suvedi et. al, 2015). Overall, students reacted
positively to their academic advising experiences, although from 2007-2009, there was a
drop in ratings (Suvedi et. al, 2015). It was found that female students responded more
positively regarding the helpfulness of their advisors and getting information regarding
the available volunteer and study abroad programs (Suvedi et. al, 2015). Male students
found that their advisors were more helpful in regard to getting information on internship
programs and career opportunities (Suvedi et. al, 2015). This study gives insight on how
students over the span of a decade perceive their advising experiences, and overall over
that time, it was positive.
Unlike previous research, Workman (2015) intended to understand the
experiences of first-year, undecided students that received a special, modified advising
based on an exploratory model. The qualitative method Workman (2015) used was a
semi-structured interview that sometimes deviated from questions and became natural
conversation. The sample consisted of six sophomore students that were undecided in
their first year (Workman, 2015). To categorize the results of their interviews, Workman
did so according to the Schlossberg transition model (2011, 2015). This model has four
S’s: situation, self, strategies, and support (Schlossberg, 2011). In the category of
situation, Workman (2015) found that all students’ families played a part in their decision
9

making for their major. It was also found that most students knew what they didn’t want
to do based on previous experience, and it was easy for them to rule it out (Workman,
2015). In the category of self, most students became uncomfortable and presented their
uncertainty in a variety of ways (Workman, 2015). In the category of strategies,
Workman discovered that students found value in advising appointments and their
coursework (2015). Finally, in the category of support, students noted that they
remembered the appointments with their advisors as one unified experience rather than
two separate meetings – an experience that they found helpful (Workman, 2015).
Knowing the factors that go into a student’s decision when pondering majors is helpful to
advisors when attempting to aid them on their path. Workman’s interviews allowed
students to tell their stories and determine helpful resources for them during their first
year.
Taking a look at how another form of advising may have impacted first-year
students, Donaldson et. al (2016) examined intrusive advising and its benefits to these
students. To understand the perspectives of these students, Donaldson et. al (2016) held
single-case case study interviews on campus to speak with 12 first-year community
college students. They found that positive experiences included being required to
participate, having an assigned advisor, participating in degree-planning activities, and
individualized support (Donaldson et. al, 2016). However, the study also revealed a
negative impact. Negatives of this model included the limited use of advising tools such
as electronic course planner tool, lack of self-sufficiency, need for more availability, and
need for support for new students transitioning (Donaldson et. al, 2016). Unlike much of
the other literature, this study points out areas for student advising improvement.
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Osborne et. al (2019) evaluated the impact of three programs in the Student
Success Center of the University of Tennessee, Knoxville. The programs were Academic
Coaching, Tutoring, and Supplemental Instruction. They also were interested in what
students perceived had impacted their success the most (Osborne et. al, 2019). This study
differs from the others thus far as it looks at other forms of promoting student success
beyond academic advising and isn’t limited to only certain students, such as the
Foundations of Business Administration course’s evaluation (Hsu & Bailey, 2007). To
gather the data, researchers sent out an electronic survey via email between midterms and
finals to anyone that had participated in the three programs offered at the Student Success
Center over a two-year period (Osborne et. al, 2019). The survey consisted of Likertscale type questions and open-ended questions and had a sample of 450 students
(Osborne et. al, 2019). It was found that students that frequented these services more
often than others had had a better impact on their academic success, and this was true
across each of the three services of academic coaching, tutoring, and Supplemental
Instruction (Osborne et. al, 2019).
Finally, Vasquez et. al (2019) examined sophomore undergraduate students’
perceptions on their academic advising experiences in their first year as they relate to
gender, coming into the institution with prior hours, and variables associated with the
duties of advising. The survey consisted of Likert-scale type questions and questions
regarding demographic information, and it was distributed in sophomore English courses
for a duration of 10 minutes to a sample size of 88 students (Vasquez et. al, 2019). The
survey results did not find any significant relationships between any of the variables
studied, but factor analysis data suggested that advisor dissemination of knowledge and
11

favorable perceptions of interactions influenced student success, and that when advisors
focused on the student as an individual, students saw the interaction as less favorable
(Vasquez et. al, 2019). Not all relationships that students form are going to be personal
ones, and every student is different and has various needs. It seems as though these
students preferred a business-only type of relationship with their advisors in which the
advisor was very knowledgeable and was able to help them with whatever they needed.
This is unlike what was found in Donaldson et. al (2016), where first-year students
positively responded to individualized support. First-year students entering higher
education for the first time may need more individualized support, and as they move
along in their academic journey, this may become less of a priority.
Graduate Student Advising
While most of the research done around student perceptions of academic advising
has been focused on undergraduate populations, some studies examined graduate
students’ experiences instead. Cross (2018) sought to understand the opinions of graduate
students who receive their advising online. This study used a cross-sectional survey that
consisted of Likert-scale type questions and open-ended questions that aimed to get the
opinions of around 700 graduate students enrolled in 16 different programs during the
Spring 2015 semester (Cross, 2018). One hundred sixty-five students fully completed the
survey, and it was found that overall students responded with positive statements for the
Likert-scale type questions (Cross, 2018). Regarding the open-ended responses, most
positive experiences included advisor response times, knowledge, and helpfulness, while
negative experiences related to not addressing concerns in a timely manner, lack of
advisor contact, need to self-advise, etc. (Cross, 2018). It was found that more positive
12

ratings were given to professional staff advisors than faculty advisors, and most negative
experiences were associated with faculty advisors (Cross, 2018). This study takes a look
at another specific type of student, but perhaps one not usually considered. It is important
to consider how advising might differ when online and when students are in a graduate
program rather than undergraduate. For these graduate students, professional staff
advisors are much more helpful than faculty advisors.
Most recently, Alfaifi, et. al (2020) sought to understand what Saudi Arabian
graduate students studying in the United States define as success, what their reasons were
for retention or dropping out, and difficulties they face. The researchers utilized focus
groups to allow for participants to expand on their ideas, and there were 15 graduate
students split into three groups that lasted about 40 minutes (Alfaifi et. al, 2020). They
found that the meanings of success for students varied but consisted of achieving goals of
the program, passing courses, graduating on time, etc. (Alfaifi et. al, 2020). Factors that
led students to postgraduate education consisted of gaining knowledge on a certain
subject, improving oneself, updating income, upgrading job position, and helping their
family (Alfaifi et. al, 2020). Difficulties included coursework, not enough time to study,
lack of experience, and payment of tuition (Alfaifi et. al, 2020). Similarly to Hsu &
Bailey (2007), Harrison (2009), Workman (2015), and Cross (2018), this study took a
closer look at a specific type of student. Choosing a certain type of student to focus on
allows for a lens to see how certain students differ from others and the average student, if
they do at all. This adds pieces to the ever-growing puzzle of higher education.
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Conclusion
From the literature reviewed, there were some instances where students felt like
there was room for improvement, but overall, there is a trend of students who had
positive experiences with their academic advising in higher education. Students also
define success and achievement in their own ways, so this experience is different for
everyone. Most of the research uses quantitative methods and yields significant results,
while some of the research utilizes qualitative methods and provides an in-depth look at a
small amount of student perspectives and values. While it can be seen how advising
impacted students in their first year, in undergraduate studies, in graduate studies, or in a
certain setting or course, my research aims to understand how academic advising across a
students’ education impacts their success as a whole.
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Chapter III
Methodology
Context of the Study
This study was conducted at Rowan University, located in Glassboro, New Jersey.
Rowan University was originally established as a normal school for teachers in 1923, but
now after much development is known as a research institution with many colleges and
campuses. The main campus sits in Glassboro, New Jersey, housing the Rohrer College
of Business, the Ric Edelman College of Communication and Creative Arts, the College
of Education, the Henry M. Rowan College of Engineering, the College of Humanities
and Social Sciences, the College of Performing Arts, the College of Science and
Mathematics, the School of Earth and Environment, the School of Nursing and Health
Professions, and Global Learning and Partnerships (Colleges & Schools, 2021). On their
Stratford, NJ campus, they have the Rowan University School of Osteopathic Medicine
and the Graduate School of Biomedical Studies (Colleges & Schools, 2021). Finally, the
Cooper Medical School of Rowan University is located in Camden, NJ (Colleges &
Schools, 2021).
The Rowan University Academic Advising office has a plethora of resources
listed on their website (RowanSSP, 2021). Some of the campus resources that the
Advising Office provides on their website includes the Academic Success Center,
Tutoring Services, Bursar, the Office of Career Advancement, Testing Services, Writing
Center, etc. (RowanSSP, 2021). Resources more specific to Advising listed include the
University Advising Center, University Transfer Services, Rowan Success Network, SelfService Banner, and Section Tally (RowanSSP, 2021). The Rowan Success Network
15

provides students with the resources to get into contact with their professors or any staff
connected to them like their advisor. The Self-Service Banner houses many student
resources such as tuition information, financial aid information, registration portals,
transcripts, etc. Section Tally provides information on courses being taught by semester,
and students can narrow down their searches with many filters such as campus location,
college, subject, professor, etc.
Study Purpose
The purpose of this study is to understand how students’ experiences with
academic advising has or had affected their academic success. Understanding what
students think of as academic success helps to better understand why they think that they
were successful or not. Determining if students perceived their advising as effective or
ineffective will better explain the impact that it has or had on their academic success. The
study was quantitative as a questionnaire survey was distributed to participants and
descriptive statistics were analyzed.
Population and Sample
The population I examined was 12,197 part-time and full-time undergraduate
students who have participated in academic advising. The sampling method used to
obtain data for this study was random sampling. Although I utilized the students from my
institution, Rowan University, as my sample, all students who fit the above criteria had
equal opportunity to participate in and complete the survey (McMillan, 2016). My
targeted sample size was 373 undergraduate students.

16

Data Instrumentation and Collection
The data collection method being used in this study is online-survey
questionnaire. A questionnaire is considered “a written document containing prompts or
questions that are used to obtain an individual’s perceptions, attitudes, beliefs, values,
perspectives, and other traits.” (McMillan, 2016, p. 181). The questionnaire consisted of
demographic questions, Likert-scale type questions, and open-ended questions. The openended questions asked students to expand on their academic advising experiences,
especially ones that stood out to them. They also asked if the student if they have any
suggestions for improvement or if there was anything the advisor could have done
differently to better help the student in their meetings. I used Qualtrics to create and
distribute the survey. After being approved by the IRB, I received access to this data for
collection by sending out an email to students from Rowan University. Participants will
remain anonymous as no identifying information was gathered. All undergraduate
students currently or recently enrolled part-time or full-time at Rowan University in
Spring 2022 were sent an email including an introduction and link to the survey. The
survey was open for a month’s time and participants were sent follow-up emails to
encourage completion of the survey.
Data Analysis
The data was analyzed after being run through Qualtrics and downloaded. To
analyze my data, I calculated frequencies based on the responses from the demographic
and Likert-scale type questions on the survey. Open-ended questions were analyzed by
being simplified and categorized using a thematic analysis. To ensure reliability, my
instrument demonstrated internal consistency, which McMillan (2016) states “indicates
17

the degree to which individuals’ answers to items measuring the same trait are
consistent” (p. 163). My survey demonstrated this by being “one instrument that is given
once to one group of individuals” (McMillan, 2016, p. 163). To ensure validity, I piloted
my survey with a close group of friends. McMillan (2016) describes the purpose of a
pilot test to be “to obtain feedback on the clarity of the items and response scale. This
step leads to revisions to result in an almost final form that can also be given as a field
test to appropriate individuals to obtain more feedback and establish data for reliability
and validity” (p. 187). With both internal consistency and a pilot test conducted on my
survey, reliability and validity of my instrument was enhanced.
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Chapter IV
Findings
Profile of Sample
The subjects of this study consisted of 407 undergraduate students enrolled at
Rowan University during the Spring 2022 semester. Of the 12,197 surveys distributed, 407
were returned complete, yielding a 3.3% return rate. There were 53 freshmen (13.02%), 64
sophomores (15.72%), 100 juniors (24.57%), and 190 seniors (46.68%).
Table 4.1 shows the Colleges and Schools that the sample received advising from.
The majority of students (23.48%) received advising from the College of Science and
Mathematics, followed by the College of Education (15.58%) and the Rohrer College of
Business (11.29%).

Table 4.1
List of Colleges and Schools (n=443)
Colleges and Schools

ƒ

%

Rohrer College of Business

50

11.29%

Ric Edelman College of Communication & Creative Arts

25

5.64%

College of Education

69

15.58%

Henry M. Rowan College of Engineering

39

8.80%

College of Humanities & Social Sciences

41

9.26%

College of Performing Arts

10

2.26%

19

Colleges and Schools

ƒ

%

College of Science & Mathematics

104

23.48%

School of Earth & Environment

13

2.93%

School of Nursing & Health Professions

27

6.09%

Honors College

3

0.68%

UAC

5

1.13%

Not Specified

57

12.87%

Data Analysis
Research Question 1
To what extent do students think that they were successful in their academic journey
by their own definition of success?
Table 4.2 illustrates how students defined academic success. The majority of
students (48.72%) indicated that they relate academic success to GPA or passing their
classes. Ninety (22.96%) students considered achieving goals such as graduation or getting
to a dream career as a result of academics as academic success. Fifty-nine (15.05%)
students reported that gaining knowledge either for personal intellectual advancement or
for their career as their definition of academic success. When asked if they believe they
have been academically successful by their own definition, the vast majority (87.85%)

20

answered that they have been. The majority of students (82.56%) also believe that
academic advising experiences align with success.

Table 4.2
Academic Success as Defined by Students (n=392)
Success Definition

ƒ

%

Putting in one’s best effort

40

10.20%

GPA Related

191

48.72%

Achieving Goals

90

22.96%

Having support

12

3.06%

Gaining Knowledge

59

15.05%

Table 4.3 shows the different distinctions students made in deciding if academic
advising experiences align with academic success or not. Those who indicated that they
believe that academic advising experiences align with academic success credited advising
for being helpful (38.03%) and keeping them on track (45.21%). Those who believe that
academic advising experiences don’t align with academic success indicated that either
their advising was not helpful (7.45%) or that students create their own success (9.31%).
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Table 4.3
Why Advising Aligns or Doesn’t Align with Academic Success (n=376)
Student Indication

ƒ

%

Yes: Helpful

143

38.03%

Yes: Keep on track

170

45.21%

No: Not helpful

28

7.45%

No: Student creates own success

35

9.31%

Research Question 2
What students, if any, feel as though they have had effective academic advising?
Most students found their advising experiences to be effective (39.56%) or very
effective (38.57%), while the rest (21.87%) were left unsatisfied with their advising
experiences. Regarding communication, almost half (48.16%) of the participants
expressed that their advisor’s communication via email or phone was great, while 111
(27.27%) rated it good, 61 (14.99%) okay, and 39 (9.58%) bad. Over half of the students
(58.23%) found their advisors to be very helpful, 95 (23.34%) found them to be
somewhat helpful, 46 (11.30%) found them to be somewhat unhelpful, and 29 (7.13%)
found them to be very unhelpful. The majority of students (72.97%) found their advisor
to be competent, while 84 (20.64%) indicated that they had room for improvement, and
26 (6.39%) found their advisors to be incompetent. Most students (62.65%) found their
advisors to be very empathetic and compassionate, while 92 (22.60%) found them to be
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somewhat empathetic and compassionate, and 60 (14.74%) found them to be indifferent.
Regarding course planning, many students (40.29%) indicated that their advisor guided
them extremely well, 117 (28.75%) indicated very well, 61 (14.99%) indicated slightly
well, 40 (9.83%) indicated not well at all, and 25 (6.14%) indicated that they did not
receive course planning guidance from their academic advisor. For guidance to other
resources on campus, some students (20.15%) indicated that they didn’t receive any, but
those that did mostly indicated that they were guided extremely well (30.22%) or very
well (25.55%). Ninety-eight students (24.08%) indicated that they were guided slightly
well or not well at all to other resources on campus.
In terms of availability, most students indicated that their advisor was either
always available (32.68%) or mostly available (42.26%). Seventy-four students (18.18%)
indicated that their advisor was sometimes available, and 28 (6.88%) indicated that they
were never available.
Table 4.4 illustrates how often students prefer to see their academic advisor. Over
half of the students (67.75%) reported that they would prefer to see their advisor once a
semester. 50 students (12.50%) reported they would prefer to see their advisor once a
month, 32 (8%) said twice or more a semester, 26 (6.50%) said once an academic year,
and 21 (5.25%) said as needed. Table 4.5 shows how often students actually get to see
their advisor. Most students (65.27%) indicated that they actually are able to see their
advisor once a semester. 39 (9.61%) indicated that they never get to see their academic
advisor.
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Table 4.4
Rating of Preference of Frequency to See Advisor (n=400)
Frequency

ƒ

%

Once a month

50

12.50%

Once a semester

271

67.75%

Once an academic year

26

6.50%

Other: As needed

21

5.25%

Other: Twice or more per semester

32

8.00%

Table 4.5
Rating of Actual Frequency of Seeing Advisor (n=406)
Frequency

ƒ

%

Once a month

12

2.96%

Once a semester

265

65.27%

Once an academic year

36

8.87%

Never

39

9.61%

Other: Less than once a semester

8

1.97%

Other: Multiple times a semester

23

5.67%

Other: As needed

9

2.22%

Other: Email Communication

14

3.45%
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The majority of students reported that it was either extremely easy (36.61%) or
somewhat easy (39.80%) to schedule an appointment with their academic advisor. Sixtyfour students (15.72%) indicated that it was somewhat difficult, and 32 (7.86%) indicated
that it was extremely difficult to schedule with their academic advisor. Table 4.6 shows
how students prefer to make appointments with their advisor. Most students (65.60%)
prefer to schedule appointments with their advisor using the Rowan Success Network or
RSN powered by Starfish. One hundred twelve (27.52%) prefer scheduling via email, 22
(5.41%) prefer calling, and 6 (1.48%) prefer using other methods such as scheduling inperson, using Calendly, or using multiple mediums.

Table 4.6
Appointment Making Preferences (n=407)
Scheduling Tools

ƒ

%

RSN/Starfish

267

65.60%

Email

112

27.52%

Calling

22

5.41%

Other: Multiple Ways

2

0.49%

Other: In-Person

2

0.49%

Other: Calendly

1

0.25%

Other: None

1

0.25%
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Table 4.7 shows the routes that students take when their advisors are unavailable.
Most students (29.01%) reported that they self-advise or register without guidance when
their advisor isn’t available to meet. One hundred fifty-three students (24.80%) reported
that they ask their peers for help, and 124 students (20.10%) reported that they ask their
professors for help. Table 4.8 shows what students would prefer as alternatives when their
academic advisor is unavailable. Over half of the students (57.03%) indicated that they
would prefer to have access to other advisors. Thirty-six students (13.69%) wish that they
had more knowledge to self-advise. Twenty-nine students (11.03%) think that they would
benefit from a “parking lot” or drop in advising service that was available to all. Nineteen
students (7.22%) indicated they would prefer an email or a call option in place of an
appointment if it wasn’t an option. Sixteen students (6.08%) wish that there were more
available appointment times that fit their schedule. Seven students (2.66%) would prefer a
student/peer advising system if their advisor wasn’t available. Six students (2.28%)
indicated that they wished DegreeWorks, the online tool students can use to see their
progress towards graduation, worked better as a system.
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Table 4.7
What Students Do When Their Advisor is Unavailable (n=617)
Options

ƒ

%

Self-Advise/Register without guidance

179

29.01%

Ask professors for help

124

20.10%

Ask peers for help

153

24.80%

My advisor is never unavailable

121

19.61%

Other: Consult program guide

4

0.65%

Other: Ask family

1

0.16%

Other: Send email/call

21

3.40%

Other: Ask other advisors/staff

8

1.30%

Other: Wait for advisor to be available

6

0.97%

Note: Students selected all that apply, leading to a larger sample number.
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Table 4.8
Students’ Preferred Alternatives When Advisor is Unavailable (n=263)
Alternatives

ƒ

%

Access to other advisors

150 57.03%

More knowledge to Self-Advise

36

13.69%

“Parking Lot”/Drop in General Advising Service

29

11.03%

Other Meeting Times

16

6.08%

Better DegreeWorks System

6

2.28%

Student/Peer Advising

7

2.66%

Email/Call Option

19

7.22%

Table 4.9 illustrates any positive experiences that students reported having with
their academic advisors. Most students (27.05%) indicated that their positive experiences
with their academic advisor was regarding picking courses. Fifty-six students (19.18%)
indicated that their positive experiences were regarding their academic journey. Forty-five
students (15.41%) indicated that they had an overall good experience with their academic
advisor. Forty students (13.70%) reported that their positive experiences were their
advisors being helpful. Thirty-nine students (13.56%) found that their advisors
communication and availability were positive aspects of their experience. Twenty-eight
students (9.59%) had a “warm” experience with their advisor – meaning they were either
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kind, supportive, or something similar. Five students (1.71%) indicated that their advisor
went above and beyond their expected role.

Table 4.9
Students’ Positive Experiences with Academic Advising (n=292)
Variable

ƒ

%

Picking Courses

79

27.05%

Helpful

40

13.70%

Overall Good Experience

45

15.41%

“Warm” Experience

28

9.59%

Communication/Availability

39

13.56%

Academic Journey

56

19.18%

Above and beyond

5

1.71%

Table 4.10 shows any negative experiences students have had with academic
advising. Twenty-nine students (21.01%) indicated they had negative experiences with
communication. Twenty-five students (18.12%) had a cold experience with their advisor.
Twenty-four students (17.39%) struggled with their advisor’s availability. Twenty-three
students (16.67%) indicated that their experiences with their advisors negatively
impacted their academic journey. Nineteen students (13.77%) said that their advisors
were unhelpful. Thirteen students (9.42%) found their advisors to be unknowledgeable.
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Four students (2.90%) found that transition of advisement caused them to have a negative
experience. One student (0.72%) expressed that their advising experience confused them.

Table 4.10
Students’ Negative Experiences with Academic Advising (n=138)
Variable

ƒ

%

Unhelpful

19

13.77%

Availability

24

17.39%

Communication

29

21.01%

Cold Experience

25

18.12%

Academic Journey

23

16.67%

Unknowledgeable

13

9.42%

Confusion

1

0.72%

Transition of Advisement

4

2.90%

Table 4.11 shows what students would have preferred to have happened instead of
their negative experience. Most students (44%) indicated that they wished their advisor
was more helpful. Twenty-eight students (22.40%) would have preferred a warmer
experience. Sixteen students (12.80%) wished their advisor had been more communicative.
Thirteen students (10.40%) wished their advisor had been more available. Another 13
students (10.40%) would prefer better staffing or less changes to advisors.
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Table 4.11
Students’ Preferred Alternatives to Negative Experiences (n=125)
Alternative

ƒ

%

Warmer Experience

28

22.40%

More helpful

55

44.00%

More available

13

10.40%

More communicative

16

12.80%

Better Staffing/Less Changes

13

10.40%
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Chapter V
Summary, Discussion, Conclusions, and Recommendations
Summary of the Study
This study was conducted at Rowan University in Glassboro, New Jersey during
the Spring 2022 semester. The purpose of this study was to understand student
perceptions of their academic advising experiences and their perceived academic success.
The subjects of the study were the undergraduate students enrolled for the Spring 2022
semester.
The survey instrument used in this study (Appendix B) was created in Qualtrics
and consisted of demographic questions, Likert-type scale questions, and open-ended
questions. The first 4 questions of the survey were used for demographic data to
determine undergraduate student status, class level, college or school, and if they had
experienced advising at Rowan. The next 2 questions asked about students’ expectations
of the student-advisor relationship. The following 17 questions asked about students’
experiences with their academic advisors, such as effectiveness, helpfulness, empathy,
competency, and availability. The next 7 questions asked students to define academic
success, determine if they were academically successful by their own standards, if
academic advising experiences align with academic success, and why or why not. The
last 2 questions allowed for students to give suggestions for improvement for Rowan
University’s academic advising and leave any other comments they wanted to share. This
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survey was distributed to 12,197 undergraduate students and completed and returned by
407, which yielded a return of 3.3%.
The results of the study were processed using Qualtrics and Excel. Descriptive
statistics and frequencies were provided by this program of the demographics and ratings
of various variables regarding advising experiences.
Discussion of the Findings
Research Question 1
To what extent do students think that they were successful in their academic journey
by their own definition of success?
Undergraduate students enrolled in the Spring 2022 semester at Rowan University
have mostly found themselves to be academically successful by their own definition of
academic success. Most students relate academic success to GPA, achieving their goals, or
gaining knowledge through their program, and feel as though they have achieved this
success so far in their academic journey. Most students also feel as though that academic
advising experiences align with academic success. Participants have credited their advisors
for keeping them on track in their program and to graduate, and for being helpful in their
academic journey. This suggests that academic advisors are essential to a college students’
academic progression.
Research Question 2
What students, if any, feel as though they have had effective academic advising?
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Most participants found their advising to be either effective or very effective during
their time at Rowan University. Each Likert-scale type question asked students about their
advisors’ communication, helpfulness, competence, empathy, course planning guidance,
guidance to other resources on campus, and availability. For each question, the majority of
the participants expressed that they have had positive experiences with these variables.
Specifically regarding availability, participants were asked to rate how often they’d
prefer to see their advisor and how often they actually see their advisor. Most students
indicated that they would prefer to see their advisor once a semester, and that they do
actually get to see their advisor once a semester. Some indicated that they’d like to see
them more than once a semester, such as twice or more or as needed. Approximately 10%
(9.61%) of students surveyed indicated that they never get to see their academic advisor.
When students are unable to meet with their academic advisor, most either self-advise and
register without guidance, ask their professors for help, or ask their peers for help. When
asked what alternatives they would prefer when their advisor is unavailable, most preferred
access to other advisors, more knowledge to self-advise, or a “parking lot” or drop in
general advising service that anyone could use. This suggests that while most advisors do
seem to get to see their students, some are slipping through the cracks and need the support.
It also suggests that new systems being put in place to aid those with unavailable advisors
would be beneficial.
The open-ended questions asked participants to share positive and negative
experiences they have had with academic advising. Of those who responded that they had
positive experiences with their advisor, many associated those positive experiences with
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course planning guidance and help along their academic journey. The students who
responded that they had negative experiences with academic advising struggled with
several things, but mostly with communication, availability, having a cold experience, and
suffering in their academic journey. These responses reenforce the concept that academic
advising, done correctly, is essential to a college student’s academic progression. Similar
to the findings of Smith & Allen (2006), my study found that advisors providing accurate
information is one of the most important functions of their role. Much like Harrison (2009)
found in his research on pre-nursing and nursing students, Rowan University
undergraduate students value advisors that are knowledgeable and fostering or nurturing.
Those who had a positive experience seemed to have thrived in their programs, while those
who had negative experiences seemed to have suffered. The students who had negative
experiences were asked what they would have preferred to have happened instead of their
negative experience. Of those respondents, most indicated they wished their advisor was
more helpful, or that they had a warmer experience. As such an important piece of the
academic journey puzzle, it is necessary that advisors be a warm, guiding light for students.
Conclusions
Based on the data collected from the undergraduate students enrolled during the
Spring 2022 semester, most students have found themselves to be academically
successful by their own definition of academic success. The majority of students find that
academic advising experiences align with academic success. Most students have also had
effective and positive experiences with their academic advisors.
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However, those who had negative experiences find that their academic advisors
are unhelpful, unknowledgeable, and negatively impacted their academic journey. As
great as it is that most students have had a positive experience, it is important to
recognize that not all students have, and that these negative experiences have impacted
their academic journey and sometimes their academic success. All students who come to
a higher education institution should have a positive experience with one of the most
important parts of their program.
Recommendations for Further Practice
Based upon the findings and conclusions of the study, the following suggestions
are presented:
1. Assess advisors on a regular basis to ensure students are receiving the best
possible service during their time at Rowan University. Students who had
negative experiences expressed that their advisors were unhelpful,
unknowledgeable, and cold towards them.
2. Have students evaluate academic advisors at the end of the semester in a similar
way that professors are evaluated by the end of the semester. This would allow for
frequent and honest feedback right from the students about what could be working
better.
3. Encourage more intrusive or proactive advising. Some students feel as though
their advisor does not care about them or their academic success and may benefit
from the outreach. Donaldson et. al (2016) found that students found being
required to participate, having an assigned advisor, participating in degree36

planning activities, and individualized support to be positive experiences
associated with intrusive advising.
Recommendations for Further Research
Based upon the findings and conclusions of the study, the following suggestions
are presented:
1. Expand this research to students in schools partnered with Rowan, such as Rowan
College of South Jersey or Rowan College of Burlington County. Participants had
mentioned a difference in the advising they received at the community college
level versus the university level.
2. Conduct on study on students who are post-graduation to further home in on their
perceived academic success and their academic advisor’s impact on this success.
3. A study could be done on graduate students who attend Rowan University to see
how advising differs in a graduate level program.
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